Abstract
A. INTRODUCTION
The Communicative Approach of teaching English at Vocational School (SMK) in Indonesia has been adapted since the implementation of 1984 curriculum, 1994 curriculum and 2004 CompetencyBased Curriculum. The objective of communicative language teaching is to develop communicative competence as stated in the curriculum of SMK. While, the basic competence of teaching English at SMK is in order that the students are able to communicate in English orally or written at the pre-intermediate level.
Communicative language teaching methodology views language use as communicative, interactive process taking as the starting point the notion of communicative competence. Since the development of communicative competence is the main objective for teaching, determining what to teach, how to teach, a model of communicative competence would help us identify testing objectives and kind of test we give to the students. In fact, the communicative language tests have not been developed and used properly.
Testing language traditionally shows the form of testing knowledge about language, usually the testing of knowledge of vocabulary and grammar. In fact, it should be much more than that. That is being able to use language. English teacher has to exploit the positive link between teaching and testing effectively. The teacher needs to analyze the objective of the test and to select appropriate materials and procedures these objectives. This paper will try to discuss the communicative language test with the considerations and procedures to construct it.
What is communicative language test?
The term "Communicative Competence" originated in sociolinguistic with Dell Hymes (1972) . He argued that a speaker can be able to produce grammatical sentences that are completely inappropriate in communicative competence. He included not only the ability to form correct sentences but also to use them at appropriate times.
Since Hymes proposed the idea in the early 1970s, it has been expanded considerably and various types of competences have been proposed. Communicative teaching is guided by the model put forward by Canale and Swain (1980) and revised by Canale in 1983. They say that communicative competence describes the learners' abilities to use the language in listening, speaking, reading and writing.
Several models of communicative competence have been proposed. Chomsky, for example, proposed the concept of grammatical or linguistic competence and highlighted cognitive aspects of human language acquisition and learning. He distinguished between competence (one's underlying knowledge of the language) and performance (the realization of language in specific situations). On the other hand, Hymes (1971) , who coined the term 'communicative competence', emphasized social, interactive, and negotiating process of language. Hymes expanded Chomsky's notion of competence into communicative competence by including both grammatical rules and rules of language use. Canale and Swain (1980) identified three distinctive components of communicative competence: grammatical competence, sociolinguistic competence and strategic competence. Grammatical competence includes one's knowledge of lexical items, morphology, syntax, semantics, and phonology in a language. Sociolinguistic competence encompasses the knowledge of rules governing the production and interpretation of language in different sociolinguistic contexts. Lastly, strategic competence is defined as one's capability to sustain communication using various verbal or nonverbal strategies when communication breakdowns occur. This model was updated by Canale (1983) . He proposed a four-dimensional model of communicative competence: grammatical, sociolinguistic, discourse, and strategic competence. Bachman (1990) Agreement on what components should be included in a model of communicative competence is never unanimous (Weir, 1993) . In spite of many disputes by applied linguists, the notion of communicative competence outlined above has proven useful in suggesting specifications for content, formats, and scoring criteria in communication-oriented language proficiency assessment (Bachman, 1990) . However, "it must be emphasized that they are still themselves in need of validation" (Weir, 1990:8) .
Savignon in Zainil (2005) discusses the four components of communicative competence; grammar competence, sociolinguistic competence, discourse competence and strategic competence. Grammar competence should be developed through the students' grammar that is internalized, not through the teacher's complete description, explanation and drill. Sociolinguistics competence should be developed through the students' understanding the appropriate meaning in social and cultural context in a certain communication. Discourse competence should be developed through the students' understanding to interpret the units of meanings in natural communication. Strategic competence should be developed through students' good language learners strategies to sustain their natural communication in English.
The main implication of this model had for communicative language testing was since there was a theoretical distinction between competence and performance, the learner had to be tested not only his/her knowledge of language, but also on his/her ability to put it to use in a communicative situation (Canale and Swain, 1980) .
In the line with the experts' ideas about competences, it could be concluded that: 1. Grammatical competence refers to the extent that mastery of the language code has occurred, including vocabulary knowledge, word formation, syntax, pronunciation, spelling and linguistics semantics. A person demonstrates grammatical competence by using a rule not by stating a rule. 2. Sociolinguistic competence requires an understanding of the social & cultural context in which language is used which involves:  The role of the participants  The information they share  The function of interaction 3. Discourse competence concerns with the interpretation of isolated sentences but the connection of a series of sentences or utterances to from a meaningful whole such as:  Speaking (dialogues, conversation and monologues)  Writing (memos, letters, ads ,etc) It also refers to mastery of "how to combine grammatical forms and meanings to achieve a unified spoken or written text. 4. Strategic competence refers to mastery of verbal and non-verbal communication strategies we employ during the breakdown in communication or when we lack any of the competences to communicate effectively, also used to enhance the effectiveness of communication
How do we relate these competences to the language test?
Some experts in language testing tried to discuss the relation of communicative competence and language test. Canale and Bachman provided a useful framework for designing communicative competence (Weir, 1990) . According to Spolsky (1989) Communicative language tests are intended to be a measure of how the testees are able to use language in real life situations. According to Kitao and Kitao (1996) in testing productive skills, emphasis is placed on appropriateness rather than ability to form grammatically correct sentences. In testing receptive skills, emphasis is placed on understanding the communicative intent of the speaker or writer rather than on picking out specific details. And in fact, the two are often combined in communicative testing, so that the testee must both comprehend and respond in real time. In real life, the different skills are often used entirely in isolation. Furthermore, they suggested that communicative tests are often very context specific. If at all possible, a communicative test should be based on a description of the language that the testee needs to use. In cases where the testee does not have a specific purpose, the language that they are tested on can be directed toward general social situations where they might be in position to use English.
The above assumption influences the task chosen to test language in communicative situations. A communicative test of listening, then, would test not whether the testee could understand what the utterances" Would you mind putting the groceries away before you leave" means, but place it the context and see if the testee can respond appropriately.
If students are going to be tested over communication tasks in an achievement test situation, it is necessary that they are prepared for that kind of test, that is, the teaching materials cover the sort of tasks they are being asked to perform. For example, we can not expect students to correctly perform such functions as request and apologies appropriately and evaluate them on it, if they have been studying from a structural syllabus. Similarly, if they have not been studying writing business letters, we can not expect them to write a business letter for a test.
In other words, many of the features that contribute to the creation of real life tasks have the characteristics, such as: (1) They are contextualized and relate to every day situations, (2) They test authentic skills, (3) They provide a purpose for communication, (4) They are appropriately matched to text type, and (5) They have outcome.
According to Weir (1990) there are communicative characteristics which are considered important in the design of communicative tests. In constructing the communicative language test, we should involve all characteristics above. In conclusion, we can say that communicative language test are those which make an effort to test language in a way that reflect the way language is used in real life situation. As the consequence of communicative language testing, the tests have to be communicative as well. The test has to measure the communicative competence realized in the four language skills. If the students are going to be tested over communicative task in achievement test situation, it is necessary that they are prepared for that kind of test, that is, that the course material covers the sorts of tasks that are being asked to perform.
B. METHODOLOGY
The procedures used to develop the communicative language test is adapted from the model developed by Weir (1990 Besides that, as suggested by language testing experts, the test should be analyzed in terms of validity, reliability, and practically of the test.
Reliability of the test
One prime concern of the test users is test reliability. A test is reliable if multiple administrations of an identical or near identical test consistently yield highly similar results within one group (Bachman 1990; Weir 1990 ).
As it is impossible to produce a test which is 100% reliable, the aim of testwriters is to produce a test that provides highly similar scores between administrations with the same examinees. The more similar the scores, the more reliable the test (Hughes, 1989) .
Validity of the test
Validity refers to the issue of whether the test measures what it is intending to measure. Test validity can be evaluated from four different but related perspectives; construct validity, face validity, content validity and criterion-related validity (Bachman 1990; Hughes 1989; Weir 1990 
Practicality
It is concerned to the extent to which the test is useful for their intended function.
The following test is the kind of achievement test applied to the third year students of SMK who will join the English national exam next April. The test consists of 60 items. It is a 90 minute test which only involves the receptive skills (listening and reading).
The test techniques used in the test is multiple choice items, consisted of 4 options (A, B, C, and D). Hughes (2002) concludes that there are many advantages of using multiple choice items: 1. Scoring can be perfectly reliable 2. Scoring should also be rapid and economical 3. It is possible to include more items 4. It will give the greater test reliability 5. It allows the test of receptive skills without requiring the test taker to produce written or spoken language. 6. It is the best situated to relatively infrequent testing of a large number of candidates.
According to Harsono (2005) , in order to correctly measure the students communicative competence in the four language skills, there are four things should be considered: 1. Before using the tests, the teacher should realize and choose that/those having the best characteristics as expected such as having construct and content validity, reliability and practicality. The first and second task in reading section, the candidates need to fill in the blanks based on the context given. This section will deal with grammar and vocabulary.
In the reading comprehension part, it requires the candidates to check their ability to understand the main idea, specific details and make inference. It also performs the topic of interest such as business issues and administration (letter, facsimile, instructions, etc).
Productive Skills (speaking and writing) a. Speaking test
One of the examples to test speaking is by using information gap activities. It is one in which two or more testees work together, through it is possible for a confederate of the examiner rather than a testee to take one of the parts. Each testee is given certain information but also lacks some necessary information. The task requires the testees to ask for and give information. The task should provide a context in which it is logical for the testees to be sharing information.
Example: Student A You are planning to buy a tape recorder. You do not want to spend more than about 80 pounds, but you think that a tape recorder that costs less than 50 pounds is probably not of good quality. You definitely want a tape recorder with anto reserve and one with a radio built in would be nice. You have investigated three models of tape recorder and your friend has investigated three models. Get the information from him/her and share your information. You should start the conversation and make the final decision, but you must get his/her opinion too. Student B Your friend is planning to buy a tape recorder and each of you investigated three types of tape recorder. You think it is best to get a small, light tape recorder. Share your information with your friend, and find out about the three tape recorders that your friend investigated. Let him/her begins the conversation and makes the final decision but do not hesitate to express your opinion.
b. Writing Test (Letter Writing)
The following is an example of such a task. Situation: Your boss has received a letter from a customer complaining about the problems with a coffee maker that he bought two months ago. Your boss has instructed you to check the company policy on returns and repairs and reply the letter. Please read the letter from customer and the statement of the company policy about returns and repairs. Write a formal business letter to the customer!
D. CONCLUSION
The constructing of the communicative language test is critically needed in order to measure the ability of students to communicate. In order to correctly measure the students' communicative competence in the four language skills, there are ideas to follow: 1. Before using the test teachers should realize and choose the test having the best characteristics as expected such as construct and content validity, reliability and practically. 2. Test formats should be chosen by considering the characteristics of communicative competence.
The test activities can be exploited effectively as classroom activities which not only help the students to become familiar with the format of examination but also help them to develop useful language skills.
